0ILIUNIWINR100CVUEUE] Snee1tgRedu Jii 1 eUudi 2 (chou 1wl 2025)
o1 115 — 122 Jna01U3ta
(Research Article)

Lao Journal of Sustainable Teacher Education SALAVAN Teacher Training College,
Volume 1 No. 2 (December, 2025) Page 115 — 122

& D1RYIIUNIUINK 10 UUEUE

. SnzentagRrdy
https://www.sttcjournal.edu.la

Acuniuoiarguing Snze1tag1RsSy

TP M0 06

nudnadn Wi Bunsiivadingsnuswursdinineelindng azus

WIRIRIN €AT ULUOKN, LemSNer iagenduueien

Study of Factors that Affect Learner’s English Reading Skill At the
Faculty of Linguistics and Humannities, Savannakhet university

gaulln whonojgzndn', Funzasy Sunzdy, Nnwey AU tguzdy, oinsy Fnnts?, eyt Taduwdin®,
Jnnweu whouzlid°

Sonephet KEODUANGSAVAHT, Thidaphone LIEPVISAYNAVANG, Chanhthachone
KHANTHAVONG, , Vanithone SOTTHISO, Thongter LOWANTACK, & Latdavone Keomanyvong

Dodiamé
n°1u%nmguaﬁmzﬁuﬁ‘cﬁéﬂmamﬁaﬂjumj‘j 398 unzHudaolugIUIn TUNIUSILWISA
39fi0293indng1d 3 HasuswIRIRI0 Kaz Uryng10, Uzmmdnzantaguiydy (SKU). 30Uz&)
Finz2einwdnscludononmidntanigtmwisngin, Todm, waz 303nzen zﬁﬁ§oﬁmu§1jgjo
Ano1ug1UI0 NSNS L.
nw3tatdntsunnzginniwfinadicuuus30 (Quantitative Research Strategy) T0e

thcfiuNi2yuaucuugsSUTILLINNETIUANCINgwRGi21sol. 2anUy, tOInudtgnay

LWaN321R18970, aLULLIRI-ULUNIN, LoSnze1tagznduuzen/ sUd 210.
2WANSZNAKWDTN, OLULWIRI-UZUNKI0, Lz 1Snzetagzndunzan/ sUU 279.
3w indzwR18IN0, OZULWIRI-UEYOKIN, UsmSnsaItagrnduusien/ SUU 210,
4wndgaten, azm‘tsﬁ-éyué’naam, UE1dnzu1 lagzmnouusen/ 2UU 27190,
SwIN3zwIRISIN0, OLULWIRI-ULYOKIN, ULmSnzaItagrnduvzien/ UU 210.
6 figINWEUNSIVINIW, UsMSNTeAFTNSUVLR0/ U 99.

Corresponding Author: Sonephet KEODUANGSAVAHT, Email: Skuphet2014@gmail.com ,Tel: 02054012692


https://www/
https://www/

116 | Lao Journal of Sustainable Teacher Education SALAVAN Teacher Training Colleg 000121033
(Research Article)

Sterznufinneunuugu (Multiple Regression Analysis) tdegsunjuduanluniuainazy
2otintacenzandislingditota.

Guniudtadiudr: 28ut20818uU (Vocabulary Range), 801UTin9I293t0uINsy
(Grammar Accuracy), 1) {an1u91U (Reading Habits), £ Q160cHU3INQI9U (Teacher
Feedback) g”]omcc'wc’zjuﬁamnmcu‘fumnuomﬁé%ﬁuéﬁ’m:1zmuémmméjﬁozsjﬁné’mm. T
2r1r0JoNY, N01U3ANTI3UTuNIUeIU (Reading Anxiety) ccJudBunziiu Tun1gdu. 413700
MU, Bunwdcaizgzacng Wicdivdt: nwdngau (Reading Practice), nolugennelzeliioly
(Coherence), 593973 (Motivation), ey niuiSuwreansu (Resource Availability) «ludJ
Q2WHEVNIFL T

89muBuniudtal, nudunorugauinlunusiweeiinssusinée i Jfingzmagdw
wIEiAdn, nudgousouuniwsdusd, ez nugsivgzoyuiidulsnunamngasy.
nEng theziolcus vy niuiindus uaRunas toungy, deudisdnyxrwiucondsuty
Ho3sIURANSU (ar UigznnoIuSaniidy czﬁsﬂu@ﬁmgzmuémwﬂméjﬁﬂ‘iﬁﬁéu
0118 H1UILUINTUNIWDIWMITUWINSINN, HIRY, OAdiueeInIoy, U KNS, (oUrNoL.

Abstract

This study examined the variables affecting third-year English reading proficiency at
Souphanouvong University's (SKU) Faculty of Linguistics and Humanities. Finding the most
important linguistic, behavioral, and psychological factors influencing pupils' reading
proficiency was the goal of the study. Data were gathered using a standardized questionnaire
given to participants as part of a quantitative research strategy. Nine independent factors were
examined for predictive power using multiple regression analysis.

The findings showed that:

While reading anxiety had a negative impact, vocabulary range, grammar accuracy,
reading habits, and teacher feedback were all significant positive predictors of students' English
reading skill. The results showed that reading practice, coherence, motivation, and resource
availability were all statistically insignificant. According to these results, enhancing kids'
reading comprehension requires excellent language proficiency, regular reading engagement,
and helpful teacher assistance. To improve English reading skills, the study suggests improving
vocabulary and grammatical training as well as establishing classroom conditions that are
encouraging and anxiety-free.

Keywords: English reading proficiency, grammar, vocabulary, reading habits, teacher

feedback.

Introduction

English has emerged as a universal language and a vital instrument for professional
growth, education, and communication. Reading is essential for learning new information,
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comprehending scholarly writings, and improving general language proficiency. Students who
read English well can access academic resources and develop critical thinking skills necessary
for success in higher education. However, many students at Savannakhet University (SKU)
struggle to acquire proficient reading abilities, hampered by limited vocabulary, poor
grammatical understanding, and a lack of effective reading methods . Furthermore, external
variables such as the classroom setting and instructional strategies significantly impact students'’
reading performance.

Reading is the result of contact between the reader and the writer's mind, a process of
constructing meaning through complex linguistic expertise. Grellet (1999) identifies two main
motivations for reading: enjoyment and knowledge. Oberholzer (2005) and Pang (2003) assert
that comprehension of the main idea is the most crucial component of reading any text . To
facilitate independent reading, Wilkinson and Son (2011) emphasize strengthening the stage of
comprehension. Various theories suggest that teachers should employ diverse activities to pique
interest (Brown, 2001), while flexible techniques and prior knowledge are essential to ensure
text comprehension (Dole et al., 1991; Alderson, 2000).

In the ASEAN region, English is the official working language that promotes regional
integration in commerce, education, and diplomacy. Member states, including Laos, are urged
to improve student English proficiency to increase competitiveness in the regional labor market.
At SKU’s Faculty of Linguistics and Humanities, reading proficiency is a prerequisite for
English majors. Despite the emphasis on English text comprehension in the national curriculum,
many Laotian pupils still face difficulties due to insufficient exposure and L1 interference.
Teachers have observed that students' reading proficiency varies significantly, yet there is little
research explicitly examining the factors affecting this ability at SKU.

This study fills a significant research need by examining internal and external factors that
affect English reading skills at SKU. The conceptual framework illustrates the relationship
between independent variables—internal factors (vocabulary, grammar, motivation) and
external factors (classroom environment, teacher feedback)—and the dependent variable of
English reading skills . By investigating these elements, the findings will offer evidence-based
insights to improve teaching tactics and promote curriculum revisions. Ultimately, this study
aims to help students reach higher levels of reading competency to access contemporary
knowledge and global collaborations

Research Methodology
Design of Research
This study used a descriptive survey method with a quantitative research design. The goal
was to look at the internal and external factors influencing students' English reading proficiency
at Savannakhet University's Faculty of Linguistics and Humanities. The survey approach was
chosen because it makes it possible to gather information on students' attitudes, actions, and
experiences with English reading in a methodical manner. Trends, mean scores, and the degree
of agreement on different parameters were examined using descriptive statistics.
Population and sample group
All Year I-1l students enrolled in Savannakhet University's Faculty of Linguistics and
Humanities in academic year 2019-2020 made up the study's population. Participants who had
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taken English classes and were actively reading scholarly texts were chosen using a purposive
sampling technique. With a total sample size of 120 students.
Research Tool

A structured questionnaire that was updated and altered from other studies (August &
Hakuta, 2005; Nation, 2009) to meet the context of English reading skills served as the data
gathering tool. Three components comprised the questionnaire:

1) Age, gender, academic year, and prior experience learning English are examples of
demographic data.

2) Internal factors include things like motivation, self-confidence, reading techniques,
grammar proficiency, and vocabulary knowledge.

3) External factors include things like the classroom setting, teaching strategies,
instructor comments, and educational materials.

A five-point Likert scale was used to measure students’ perceptions:

1 = Strongly Disagree, 2 = Disagree, 3 = Neutral, 4 = Agree, 5 = Strongly Agree.

The questionnaire was validated by three experts in English language teaching and
applied linguistics to ensure content validity. A pilot test was conducted with 10% of the
sample to check reliability, which was confirmed with a Cronbach’s Alpha of 0.95

Data Collection Procedure
The researcher followed these steps to conduct the study:

First, the researcher created the questionnaires based on the ideas after reading the
literature review and associated material multiple times.

After that, the researcher sent the questionnaires to the specialists to ensure they were
relevant and useful.

Subsequently, the researcher asked the faculty dean for permission to conduct the study.
Once the permission was obtained and all the questionnaires had been revised or edited, the
researcher gave the questionnaires to the participants and explained their purpose, how to
answer, and other details to ensure accurate data. The participants had in in at least 2 weeks to
coplete the questionnaire (11-25, october 2019).

Ultimately, the investigator computed, examined, and documented the study's findings.

Data Analysis

The predictive ability of several independent variables on the dependent variable, pupils'
English reading proficiency, was investigated using multiple regression analysis. Data
screening and testing of assumptions including normality, linearity, and multicollinearity were
done before analysis began. To ascertain each factor's relative impact, standardized beta
coefficients (B), t-values, and significance levels (p <.05) were employed. The total explanatory
power of the predictors was shown by the model's R2 score.

Result and Disscussion

Students’ Perceptions of Factors Affecting English Reading Skills

To find out which factors significantly affect Year Ill students' English reading
proficiency at Souphanouvong University's Faculty of Linguistics and Humanities, multiple
regression analysis was used. Nine predictor variables were included in the model, and the
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findings made it abundantly evident that not all of the characteristics had an equal impact on
students' reading ability.

Vocabulary Range was the most significant and powerful positive predictor of reading
proficiency among the variables (B =.421, p =.000). This implies that pupils who have a greater
vocabulary are better able to understand more difficult passages, identify word meanings, and
read texts efficiently. This result supports previous studies showing that vocabulary is the
cornerstone of effective reading comprehension.

Grammar Accuracy was the second largest factor (B =287, p =.001), suggesting that
pupils with better grammatical comprehension are better able to generate meaning at the
sentence and discourse levels. Understanding grammar well facilitates the decoding of syntactic
structures and improves one's capacity to follow a text's logical flow.

Writing/Reading Habit (f =.195, p =.004) also made a beneficial contribution, indicating
that students can become fluent and comfortable with various writing styles through regular
exposure to reading resources. Additionally, a significant predictor was Teacher Feedback (3
=.173, p =.012). Teachers that provide constructive criticism can help students strengthen their
areas of weakness, increase their self-esteem, and maintain their motivation for reading
assignments.

Writing/Reading Anxiety, on the other hand, showed a negative and statistically
significant effect (B = -.149, p =.022). Stressed-out, anxious, or fearful students find it difficult
to concentrate and understand what they are reading, which eventually affects their reading
ability. This emphasizes how crucial it is to lower anxiety through encouraging teaching
methods and techniques for boosting self-esteem.

However, there were no statistically significant predictors for Coherence/Cohesion (3
=.108, p =.105), Motivation ( =.091, p =.226), Writing Practice (B =.057, p =.381), or Writing
Resources (B =.033, p=.609). Despite their potential advantages, the findings indicate that these
characteristics had no discernible impact on the sample's reading performance. For instance,
pupils may possess resources but not make full use of them, or they may be motivated but yet
lack effective tactics.

Overall, these findings indicate that linguistic competence (vocabulary and grammar) and
learning behaviors supported by teachers are the key contributors to students’ reading success.
The regression results provide valuable evidence for educators to prioritize vocabulary
instruction, structured grammar activities, consistent reading habits, and supportive feedback,
while also addressing anxiety that may hinder students’ reading performance.

Proposes rcommendations for improve English reading proficiency

The results of the study show that students' English reading abilities are greatly influenced
by both internal (vocabulary knowledge, grammar proficiency, reading strategies, motivation,
and self-confidence) and external (classroom environment, teaching strategies, teacher
feedback, and availability of learning resources) factors. Several suggestions for improving
reading competency can be provided in light of the perceptions of the students.

The findings imply that it is crucial for pupils to concentrate on their own personal
growth. Limited vocabulary had the highest mean among internal factors (M = 4.42, S.D. =
0.61), suggesting that students firmly believe that learning new words is the most important
reading comprehension issue. In order to learn new terms, students are advised to read widely,
keep vocabulary diaries, and employ context-based learning techniques. Additionally, students
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should use systematic reading techniques including skimming, scanning, summarizing, and
content prediction, as indicated by their poor grammatical proficiency (M = 4.35, S.D. = 0.65)
and ineffective reading strategies (M = 4.28, S.D. = 0.67). Strengthening grammar with specific
activities can further improve comprehension accuracy. Additionally, poor motivation (M =
4.20, S.D. = 0.70) and low self-confidence (M = 4.15, S.D. = 0.72) make it clear that in order
to improve engagement, students should develop a positive attitude toward reading, set realistic
reading goals, and look for peer collaboration.
Discussion

Objective 1: To Identify the Factors Affecting English Reading Skills

According to the study's findings, among SKU Year Il students, Vocabulary Range and
Grammar Accuracy were the most reliable indicators of English reading skill. This supports the
findings of Laufer (2017) and Nation (2013), who highlighted vocabulary depth as a critical
factor in determining reading comprehension. The results of the current study are corroborated
by Alderson's (2000) discovery that grammatical comprehension enhances text comprehension
and makes it easier to perceive sentence relationships.

In line with research by Grabe and Stoller (2011), who maintained that regular reading
exposure improves fluency and develops learners' lexical and structural knowledge, reading
habit also shown a substantial positive link with reading performance. The results showed that
among SKU Year |1l students, the best positive predictors of English reading competency were
Vocabulary Range and Grammar Accuracy. This is in line with Nation (2013) and Laufer
(2017), who highlighted the importance of vocabulary depth in determining reading
comprehension. In a similar vein, Alderson (2000) discovered that grammatical comprehension
enhances text comprehension and makes it easier to analyze sentence relationships, which
validates the results of the current study.

Additionally, reading habits shown a strong positive correlation with reading
performance, which is in line with research by Grabe and Stoller (2011), who claimed that
regular reading exposure improves fluency and increases students' lexical and structural
knowledge. Nevertheless, reading outcomes were not substantially predicted by motivation,
coherence skills, reading practice, or writing/reading resources. Carrell (1991), who pointed out
that motivation by itself does not ensure comprehension progress without appropriate technique
application, reported similar nonsignificant results. This suggests that although kids may be
eager to learn, they may not have access to adequate, high-quality reading materials.

Overall, the findings support the notion that improving reading skills requires more than just
general drive or the availability of resources; it also requires linguistic proficiency and
appropriate learning contexts.

Objective 2: To Proposes Recommendations for Improve English Reading
Proficiency

The results of the study offer instructors and students a number of practical suggestions
for improving reading proficiency. It is necessary to focus on internal variables for children,
including vocabulary, grammar, motivation, and reading skills. Extensive reading and context-
based activities are essential components of vocabulary learning (Nation, 2009; Cobb, 2007;
Laufer, 1997). To improve comprehension, it is essential to practice grammar and apply reading
methods such as summarizing, predicting, and inferencing (Afflerbach et al., 2008; Byrne,
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1988). Building self-confidence and intrinsic motivation is also crucial, in line with Deci &
Ryan (2000) and Gardner (1985). The study emphasizes the necessity of taking the initiative to
develop internal talents. Students should concentrate on improving their grammar, expanding
their vocabulary, and using efficient reading techniques like summarizing, scanning, and
skimming. Furthermore, improving self-confidence and motivation is essential for consistent
reading practice and comprehension development.

Conclusion

The results of this study showed that a number of interconnected factors affect the English
reading competency of third-year students at Souphanouvong University's Faculty of
Linguistics and Humanities. These factors, which together accounted for a sizable amount of
the diversity in reading ability, included vocabulary range, grammar accuracy, reading habits,
and teacher feedback. This suggests that improving children’ reading comprehension requires
both linguistic proficiency and productive learning practices. On the other hand, it was
discovered that reading anxiety had a detrimental impact on students' performance, proving that
emotional obstacles might impede learning.

The lack of statistical significance for other criteria, such as motivation, coherence,
reading practice, and resource availability, suggests that although these components are
important, they might not be able to accurately predict competency in the absence of good basic
language skills. In order to improve English reading outcomes in higher education contexts, the
study emphasizes the significance of emphasizing vocabulary and grammar training,
encouraging healthy reading habits, and creating supportive, anxiety-free learning
environments.

Recommendations:

Pedagogical Implications

1. Emphasize Core Vocabulary and Grammar: Instruction should be designed to focus on
expanding vocabulary through Extensive Reading and practicing complex grammar, as
these two factors are the most crucial for reading ability.

2. Foster Reading Habits and Teacher Feedback: Instructors should promote Reading Habits
by assigning extensive reading tasks and providing constructive Teacher Feedback to
build confidence and address weaknesses.

3. Reduce Reading Anxiety: Supportive and Anxiety-free environments should be created
in the classroom to prevent emotional barriers from hindering reading comprehension.

Suggestions for Future Research

1. Investigate Non-Significant Factors: Further research should be conducted to explore the
reasons why factors such as Motivation, Coherence/Cohesion, and Reading Practice were
not statistically significant predictors of students' reading ability at SKU, despite being
crucial components of reading.

2. Study Intervention Effectiveness: Quasi-experimental research should be conducted to
test the efficacy of targeted training programs focusing on Vocabulary and Grammar in
improving reading skills.
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